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2017 Environmental Education Expo 

February 3 (Friday),  at OKCU in Sarkey Center.   

from 9:00 am - 4:00 pm  

OKC, OK 

Registration: $40 for professionals and $20 for full-time students and retirees.  

Lunch and snacks will be provided. Payment can be made by debit/credit card or  

invoice. For registration information, please contact Education Outreach at 

405.744.6254 or education.outreach@okstate.edu .  

This year's Expo will focus on a variety of school garden topics such as: 

 Aquaponics 

 Worm Composting 

 Sensory Gardens 

 Community Involvement 

 Native Gardens 

 The Art of Growing Things 

 Pollinator Gardens 

 School Orchards and Forests 

 More…. 
 

Good News! 

 

 

Save the Date! 

American Montessori Society 2017 Annual Conference  

March 9 – 12, Town & Country Resort 

San Diego, CA 

Join us for the Montessori Beyond Borders conference this coming spring. 

There will be an inspiring range of topics to discuss, such as Montessori’s 

new pedagogical and methodological alliances, to the ways the     

Montessori Method bridges public and private schools. Come be         

invigorated by the global  Montessori community that upholds Maria 

Montessori’s  mission of peace. Together, we will explore the possibilities 

of  Montessori     education.  
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Follow the Child (Part Two) 

By Kathy Carey 

Adjunct Faculty, Oklahoma City University, Co-Editor Montessori Life 

 

In contemporary Montessori classrooms what is our goal? 

 Is it a place where I, the teacher, can boast about what “my children” can do because the 
children reproduce lessons exactly as demonstrated, because they are so regimented I am      
complimented on their behavior by colleagues and visitors?” In other words is my goal for each 
child to follow the teacher? 

 

 Or, are we able to tolerate difference, dissonance, and respectful experimentation in order 
to support each child’s path toward self-development? This is the path, as Montessori so clearly 
describes, that may include deviations or detours from healthy progress (Absorbent Mind, 
p.204).  

 

 Detours  and deviations, can be rectified, not by the teacher alone but in concert with the 
“prepared environment” as the teacher must see himself or herself as an integral part of this     
environment. To truly follow the child requires of the adult knowledge, patience, experience, and 
a deep and nagging awareness of his/her ego.  

 

 We are called to be scientists in the classroom, whose observations and experiments (yes, 
experiments) evolve from an informed knowledge of child development, of which the reservoir 
available to us today would be the envy of our predecessors.  

 

 Consider a teacher’s observations of individual children in order to tweak the Prepared 
Environment to meet the needs for development for these individuals. These tweaks may be     
regarded as experiments, following in Montessori’s footsteps, but really qualify as scientific only 
when we engage in close observation and record what we see and hear with a scientist’s clear and 
unbiased language. Attempting to solve the “problem of the match” is scientific  in our work with 
young children.(Refer to Hunt’s Introduction to The Montessori Method, p.xxvii).  
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Follow the Child (Part Two)-Continued  

By Kathy Carey 

Adjunct Faculty, Oklahoma City University, Co-Editor Montessori Life 

 

This scientific approach must be an ongoing effort on the part of the sensitive teacher who               
understands that too much change too often creates chaos. Children, like adults, orient themselves  
according to sameness and routine in environments but can benefit from small changes when done 
carefully.  No change, when change is needed, may promote boredom and attempts on the part of 
children to get stimulation they need by making their own changes, either physical changes to the  
environment or through changes in their behavior.  To the experienced teacher these responses are 
obvious and modified by the teacher’s subtle intervention, and accompanied, when necessary, by  
gentle reminders of the sacred ground rules (those few rules requiring adherence by both teachers 
and children). 

 

To be an effective teacher, one must be secure (as much as anyone can be) in oneself, able to tolerate 
dissonance as well as the peaceful hum of a normalized class (this may sound strange but some       
individuals, parents included, cannot deal with this “hum, ”this quiet” and will, at times                    
unconsciously, do something to “rev” up children). Recall Montessori’s story of the teacher reclining 
in a lounge chair while her class continued without her. For Montessori the sign of a teacher’s success 
is when children are involved without the teacher’s  guidance or assistance. (The Absorbent Mind, p. 
283) 

 

The most effective teachers resist making judgments, lead by example, daily demonstrate faith in the 
child’s ability to manage himself in this Prepared Environment, and demonstrate patience, and the 
ability to wait for the child who is not yet there, as Montessori directs us. 

 

Montessori, M. (1995). The Absorbent Mind.  New York: Henry Holt and Company. 

Montessori, M. (1964).  The Montessori Method.  New York: Schocken Books. 
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Stories from Classroom 

By Jessica Fu  

Montessori Teacher in Westminster School  

A Girl Who Did Not Speak English 

               It was my first year of being a Montessori teacher. On the first day of class, a 3-year old   
Asian-looking girl came in. She cried, screamed, and refused to come in the classroom--which is 
more than normal for a newcomer to school. My co-teacher and I did what every teacher would do at 
the first day: we tried to comfort her and let her walk around the room, but her crying became louder 
and louder, and she ended up having a meltdown on the floor. The idea suddenly came to my mind 
that she might not speak nor understand any English at all, thus our words and voices were just 
frightening her more and more. Luckily, I spoke her native language. When I began speaking in  
Mandarin, she suddenly stopped all her crying and looked right at me. I held her hands and helped 
her up. Though still sobbing, she was willing to walk around the room with me, and then she chose 
some work. At the end of the day, while her parents were picking her up, I explained how she was  
doing and how she had calmed down to work. Unexpectedly, her parents were quite upset about me 
communicating with the girl in Mandarin. They asked me to use only English in front of the girl.  

  

               In the following days, her anxiety did not seem to fade away and she was not able to feel 
comfortable until I used the language she understood. I knew I was not complying with her parents’       
expectation but, to me, helping the child feel comfortable in the environment was a priority as her 
teacher. Even for adults, being in a new environment without understanding anything, makes us feel 
uncomfortable and nervous. Imagine what it would be like for a 3-year old child! 

 

                Luckily, a 3-year old picks up language fast. Soon, the girl started to understand some      
simple English and tried to communicate in English with peers and the other teachers. To me, she 
spoke Mandarin at first, but seeing her getting more and more confident and comfortable in the     
environment, I gradually pretended I did not speak Mandarin but only spoke in English to her.   
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Stories from Classroom (Continued) 

By Jessica Fu  

Montessori Teacher in Westminster School 

 

 A Boy Who Loved to Clean 

             He was almost 4 when school started. He did not like to choose work on the shelves, or have 
any lessons. Staying in the hallway vacuuming the shoe-boxes was his favorite activity, and sweeping 
the floor under the bird cage was his second choice. Every day the first thing he did after coming into 
the classroom was to ask, “What can I clean today?”  

 

             His parents, though they did not say it directly, were expecting him to learn numbers at 
school, or at least bring home some coloring work. However, whenever we directed him or               
introduced him to works from the shelves, he either showed no interest during the lesson or put it 
away right after we moved our attention to other children. We put out baby washing, silver polishing, 
and potato scrubbing in the classroom hoping to meet his needs, but he liked none of these works. I 
noticed that while doing “real” cleaning works like vacuuming the shoe boxes and cleaning the bird 
cage, he not only showed respect for every tool but also took care of every detail of the work.        
However, when he chose shelf work, he would scribble and tear his writing paper, or throw knobless 
cylinders all over the floor.  

  

             I believe it is obvious to all Montessori teachers that doing “real” cleaning is what he needed! 
Maria Montessori reminds us to follow the child, and as Montessori teachers, we can never forget 
that. Therefore, after discussing with the other teacher, I had all the cleaning equipment made    
available to him. Sometimes he washed the whole bathroom, including scrubbing the toilet and the 
floor. Sometimes he would take his spray bottle and clean all the observation windows in the school, 
and sometimes he would do all the laundry and clean all the dishes in the classroom. While he was 
doing this work, his eyes were always on his hands, and his mind was always engaged. He never came 
to us after his work to tell us or show us how much cleaning he had done; he usually walked around 
the place by himself and put away all the tools on his own, with a confident smile. Then, one day after 
spring break, instead of asking, “What can I clean today?” he came to me and said, “What work can I 
do today?”  

 

             Being teachers, we must deal with parents expectations, as well as grandparents, and even 
broader society, with regard to children’s progress. Sometimes it can be hard to balance the social 
responsibilities with the Montessori principles of following the child and allowing each child to   
develop on his/ her own path. Several times I was fighting with myself, deep in my heart, but I     
always held on to the idea of what is the best for the children and trust that they will be ready when 
they are ready. 
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Notes from the Field 

Classroom observations from the journals of OCU Montessori Interns during the Fall 2016 Semester 

A child working with the bead stair: Tingying (Daphne) Chao at Westminster School  

It is always interesting for me to observe children using materials in different ways. During my internship at 

Westminster School, my home classroom is Five Day, which means having children whose ages are from four 

to six for five days a week. In my classroom, we have four circles, blue, red, green and yellow. I stay in blue 

and red circles mostly. Blue circle is for Math and Sensorial while red is for Practical life and the Language   

area. My advisor has sixteen children in the blue circle. Since I have observation assignments to complete, I 

have approval to observe certain children.  When I asked the child whom I chose for my case study to work 

with short bead stair, he is able to count numbers from zero to nine in order without looking at the control 

board. Also he knows zero is not a quantity. Yet, when I ask him to place the numeral cards above the hanging 

beads, there are some interesting responses to consider.  

The first time, he lined up beads in this order without counting: 0, 1, 2, 4, 3, 6, 7, 8, 5 and 9. At that moment, I 

doubt that he really has numerical concepts as I expected. The second time, he counted and adjusted the line 

slightly from 0, 1, 2, 4, 3, 5, 6, 7, 8 and 9.  I found that he placed the numerals in the right order on the table 

but he placed them out of order above the beads. On his sixth try, he look at control board to arrange the       

numerals. After adjusting the line the eighth time he asked me to check his work. This time, he had arranged 

the numerals as follows: 0, 1, 2, 3, 4, 5, 6, 8, 7 and 9. When I looked at his cards, his hands accidently knocked 

off the numeral 7 and 8. When he put them back on, he arranged the numerals in the correct order. I asked him 

why he put the numerals in a different order this time. He did not know how to answer.  

 

  

 

It is hard to think out of box: Yingying Dai (Rachel) at Westminster School 

I found something interesting in my class,  a material I had never paid attention to before. This is a material 

that I think is the easiest puzzle in my classroom. However, I am wrong. I observed one child who is good at 

puzzles. He chose this work, but he cannot solve the red square part. His perception leads him to use the right 

angle of the triangle to match the right angle of the square. It seems he does not see that the right angle also can 

be formed by two 45-degree angles. No matter how many times he tried, he could not make it work.  And I 

know that it is difficult thinking outside the box, whether you are a child or an adult.  
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Notes from the Field (Continued) 

Classroom observations from the journals of OCU Montessori Interns during the Fall 2016 Semester  

Observation Notes: Wenran (Fiona) Huang at Casady School 

Seeing children explore the materials together is very interesting to me. I was working in the Math & Sensorial 

area one day. Two children were trying to combine the pink cubes and brown prisms. After child A brought the 

brown prisms from the shelf, he started to build them up from the biggest to smallest. Then child B tried to put 

the smallest pink cube between the brown prisms. However, because the smallest pink cube could not support 

the brown prisms, they all crashed immediately.  

Child A laughed and asked Child B, “Why did it crash? How about we try to put the tiny pink cubes on the top 

of the brown prisms?” child B : “Maybe because the pink cube is too tiny?” They started to work on the pink   

cubes and brown prisms together, changing positions, trying to make the tower stable. It was fun to listen to 

them discuss back and forth, trying to figure out how to set up the tower they wanted to build. At the same time, 

I am also very proud of them. They are learning to explore the work and solve problems by themselves. They 

are acquiring social kills and becoming more responsible people in the process of exploring this work.  

I can send it to you: Cheng Zhang (Alice) at Casady school  

I really enjoy spending my time with these lovely children. At the same time, I learn a lot from these children. 

The most interesting thing I have seen is, one day, after the children had lunch they were choosing work. One 

girl was drawing a picture. As I looked at her picture, she looked at me and said, “ This is for you.“ I said thank 

you. After 5 minutes, I had to leave. She saw me and asked me where I was going. I told her that I had to go to 

my school. I could see in her face that she was sad, I asked her why. She said, “I did not  finish my picture yet.” 

So, I said, “You can give it to me tomorrow.” Suddenly she smiled and said: “Yes! I can send it to you! When I 

finish I will send it to you, okay? “ That was so funny! Yes, she can send it to me without an address! How 

lovely she is! 
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Notes from the Field (Continued) 

Classroom observations from the journals of OCU Montessori Interns during the Fall 2016 Semester  

Observation Notes: Kristen Salter in OKC Montessori School  

In observing the students at my intern site, I have most enjoyed watching the dynamics of children in multi-age 

classrooms. The children are very much attuned to their relationships with the other children in terms of age. One 

child said, "Those are the big kids, some are little kids, and I am a medium sized kid." Older children generally 

take such care in dealing with the younger ones, often leading them around the room by the hand, softly            

explaining the rules to them, and eagerly offering to sit by them at lunch and circle time. Younger children are  

excited to be included in this way, and their faces beam when an older child shows interest in them! Both older 

and younger children look forward to seeing their friends of all ages each day. It is heart-warming to watch such 

relationships unfold, and to see the benefits children receive by being a part of a multi-age classroom.  

Observation Notes: Brittanie Paque at Westminster School 

 

 

 

 

 

 

 

 

The dishwashing station has been in the room since the first day of school but has remained closed. The first week 

back from break, J. asked when we will be able to see what is under the lid and when we will be able to choose 

that work. Perfect timing! Banana slicing was the main lesson the following week. During the banana slicing    

lesson, J. was shifting from foot to foot. He could barely hold his hands back from the water. After the lesson, he 

told me he doesn’t like bananas but was going to choose the work anyway. I observed him tentatively peel the  

banana and then carefully slice, using the knife. He then looked at the banana for a minute, closed his eyes and 

took a bite. To his surprise, he enjoyed the banana.  

 


